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Envi ronnental | nfluences:
Famly Systens Theory

Fam |y Systens Theory provi des a broad and conpr ehensi ve mechani smf or under st andi ng
t he core aspects of the Performance Competence Lifespan Framework —qual ity of |ife, menber-
ship, and a personal sense of conpetence. It al so focuses onthe nost inportant conponent of
envi ronnent al i nfl uences—hone and famly. Frombirth, achild s QualityofLifeisdirectlyinflu-
enced by t he ki nd of care, support, stimilation and educati on he or she recei ves fromfam |y nem
bersinthe hone. Asinfants begintodevel opsecureattachnents w thsignificant others, particu-
larly fam |y menbers, they begi nto establishthensel ves as nenbers of the first and nost basic
unit of soci ety—the fanily, which forns the foundati on for secure Membership i n ot her groups
throughout life. The infant begins to devel op a Personal Sense of Competence when hi s not her
responds consi stentlyto hisdistress, whenhetakes hisfirst stepor says his first word, or when hi s
fat her prai ses hi mfor usingthetoilet. These early beginnings, then, are at the core of what each
i ndi vidual childw Il coneto knowand be abl e t o do.

As t he PC Framework i ndi cat es, there are mul ti pl e environnmental i nfl uences on performance
and competence, but thefamlyisthefirst and nost inportant. The influence of famly menbers
on one anot her i s not sinple, but conpl ex; it i s not one-way, but reciprocal. Thefamly, likea
nechani cal system is made up of multiple parts that areinterdependent. Wen one part does not
functionwel |, all other partsareinpacted. Further, thefanilyinteractswthother systens, i nclud-
i ng those that provi de direct servicestothe chil d—hild care/ preschool s, school s and comuni ty
agenci es—and each syst emaffects the other. Understandi ng howt he fam |y works as a systemand
howit interactsw thother systens outsideitself is basicto understandi nhgand appl yi ng t he Perfor-
mance Competence Framework.

FAM LY SYSTEMS

The word “fam|y” derives froma Lati n word rmeani ng househol d. The concept of famlyis
one w t hwhi ch al nost every individual canidentify. For sonme, famly neans their famly of origin;
for others, it appliestothefam!|ythey have biol ogicallycreated; andfor still others, it neansthe
i ndi vi dual s wi t h whomt hey have devel oped | asti ng bonds of i ntimacy t hrough adopti on, foster
care, or other rel ationships. For all of thesefamlies, the social and econom c foundati ons t hat
underliefamlylifeareomipotent. Thefamlyis the basicsocial unit of all cultures, andthrough
timnefamlies haverepresentedthe nost significant institutionfor nurturing, caringfor, and soci al -
i zingchildren.

Wi lefamlies have consi stent|y experi enced change t hroughout hi story, nost denogr aphers
and ot her experts have descri bed t he soci al , econom ¢, and denogr aphi ¢ changes t hat have oc-
curredinfamlies since 1970to be so dranati c as t o have revol uti oni zed Aneri can famlies. Change



has been so rapi dthat | ans and pol i ci es have not kept pace. S gnificant changesinfamliesinclude
the fol l owi ng: structural changes such as increasi ng nunbers of single parents, including
never-narriedparents, and stepparents; increasedvisibility of gay and | esbi an parents; ri si ng num
bers of famlies frommnority popul ations; arapidinflux of woren, includingthose w thvery
young chi l dren, intothe pai d| abor force; i ncreased geographi c nobi lity of youngfamlies, resulting
i nshrinkingaccesstoextendedfanly supports; smaller fam |y size, resultinginchildrenas adeclin-
i ng proportion of the popul ati on; and del ayed chi | dbeari ng. These changes have br ought about
expanded definitions of theword “famly” and | ess traditional perceptions about the rol es and
responsibilities of famly nmenbers (Turner, Harmer & O el |, 1993).

What i1s a family?

Wiilesonestill clingtothetraditional definitionof afamly--twoor nore persons |iving
t oget her rel at ed by bl ood, narri age, or adopti on--nany peopl e i n our soci ety recogni ze that a
si zabl e nunber of famliesdonot fit thisdefinition. In1990, the Gvernor’s Task Force on Chil -
dren, Youth and Fam |ies in NewMexico adopted the foll owi ngfamly policy:

W all comefromfamlies. Famlies are big, small, extended, nucl ear, mul ti genera-
tional, with one parent, two parents, and grandparents. W |ive under one roof or
many or none. Afanily can be as tenporary as a f ewweeks, as pernanent as forever.
V% becore part of afanily by birth, adoption, narriage, or froma desire for mutual
support. As famly menbers, we nurture, protect, andinfl uence each other. Famlies
are dynam c and are cul tures unt o t hensel ves, with di fferent val ues and uni que ways
of realizingdreans. Toget her our famlies becone the source of our rich cultural
heritageand spiritual diversity. Eachfamly has strengths and qualitiesthat fl owfrom
i ndi vi dual menbers and fromthe fanily asaunit. Qur fanilies create

nei ghbor hoods, conmuni ti es, states and nati ons.

The publ i c and private sectors shal | pronotethe stabilityandwell -being of fam -
lies. Every public and private programi n NewMexi coaffectingchildren,fanmlies. andthe el derly
s l:

...... » Acknow edge that famlies arefundanental tothe
heal t h and st rengt h of our soci ety

...... * Recogni ze that every fam |y is uni que

...... * Honor the diversecultures, traditions, and spiritual
val ues of fanlies

......  Pronote a work and community environnent that
ensuresthat afanmly canneet its health,
educat i onal , soci al and econonic responsi bilities

...... » Provide coordi nated support that is famly-centered



and communi ty- based
...... * Ensure that services and systens rei nforcethe famly
as the constant i n peopl e s livest

The above descriptioncapturesthediversityof today’ sfamlies. The poli ci es describedrepre-
sent arecognitionthat all famlies need support, fromboththe publicandprivatesectors, but the
commtnent tothesepoliciesisaffectedbythepolitical clinmateof thestate (Turner, et al ., 1993).

Ways of Conceptualizing Families

The eight ages of man. Just as chi | dren devel op and change, so do famlies. Thetheorist Eik
Eri kson was one of the first toinclude stages of adult devel opnent, and he enphasi zed t hat i ndi -
vi dual s conti nue t o devel op and change t hroughout the entirelife cycle. Fol | owi ng hi s young adul t
stage of Intimacy versus Isolation, where individual s establishanintinaterelationshipwitha
singl eindividual that oftenresultsinnarriageor along-termcommttedrelationship, he descri bed
t he st age of Generativity versus Self-Absorption. Thi s st age spans nost of the chil d-bearing and
child-rearing years, when adul ts have desires t o nake the worl d a better pl ace for future genera-
tions rather than beingtotally absorbedintheir own wel fare. Many peopl e sati sfythi s need t hrough
child-rearing, but other activitiesthat i nval ve wor ki ngw thyouth al soare aspects of generativity.
Fnally, i n Eikson s schene, the agi ng person faces Integrity versus Despair, wher e hopef ul I y he or
she acceptsthelifecycleandisreadytodefendthedignityof hisor her ownlifestyl eagainst all
physi cal and economic threats ( Thonas, 1992).

Life cycle/developmental task theory. G her theori sts and t herapi st s have concept ual i zed
famliesfromalife cycl e perspective, begi nningw ththelaunchingof a singleyoungadult, continu-
i ng t hrough t he coupl e rel ati onshi p, famliesw thyoung children, famlies w th adol escents, the
[ aunchi ng stage when children begin tol eave hone, and the “enpty nest” stage when no nore
childrenremaininthe famly hone and coupl es renegoti ate their rel ati onshi ps. A nunber of theo-
ri sts have usedthe life cycleapproach, withthe nunber of stages rangingfromthreeto24. Famly
stressisbelievedtobethegreatest at transitionpointsfromonestageof thelifecycletothenext.
Inthelife cycleapproach, havingone’ sfirst childis amajor transition, and havi ng addi ti onal
childrenrepresentsatransition, aswell. If achildisbornwithadisability, thenthenornal stress
associatedwiththis stageis exacerbated (Boss, Doherty, LaRossa, Schumm & Stei nret z, 1993).

Arel at ed approach i s Devel opnent al Task Theory. Robert Havi ghurst first described i ndi -
vi dual devel opnental task theory, whichfocuses ontasksthat ariseat or near acertaintinmeinthe
lifeof anindividual, the successful achi evenent of whi ch | eads t o happi ness and successwithl ater
lifetasks; however, failurel eadsto unhappi nessintheindividual, di sapproval by society, anddiffi-
cultywthlater tasks. Individual devel opnental task theorywas a springboardfor fanily devel op-
nent al task t heory, whi ch descri bes t he devel oprent al tasks of fanily menbers at each st age of
famly life, beginningw ththe married coupl e and conti nui ng t hr ough t he agi ng process. For ex-
anpl e, twotasks identifiedfor parents of newborns are the fol | ow ng: having, adj ustingto, and
encour agi ng t he devel opnent of i nfants; and establ i shi ng a sati sfyi ng hone for bot h parents and



infant. Shouldachildbe bornwithadisability, the devel opnental tasks for parents woul d be nore
difficult (Thomas, 1992).

Wiile both life cycle and devel opnental task theory can be hel pful In understandingthe
different types of challenges at different stages of famlylifeand howfanilies novethroughtine,
they are not sufficient toexplainhowfamly menbersinteract onadaily basis. Furthernore, these
theories are based |l argel y onthe noti on of traditional two-parent famlies, wthout consideration
for teenparents, singleparents, stepparents, adopti ve parent s who adopt ol der chil dren, or same-sex
par ent s.

Other theories. There are a vari ety of ot her theoretical approaches and nodel s for under -
standi ng and descri bingfam|ies, suchas conflict theory, synbolicinteractiontheory, social ex-
change t heory, the circunpl ex nodel, and so on, as wel | as a nunber of econom c and resource
exchange t heori es. Wil e t hese appr oaches do contri but et o our under st andi ng of famlies as uni que
and conpl ex, noneis conpl etely satisfyingbyitsel f. For individual swhoworkdirectlywthfamlies,
a broad concept ual frameworkis desirabl e (Boss, et al ., 1993).

An Ecological Approach to
Understanding Families

Ui e Bronfenbrenner, of Cornell University, i s one of the key individual s enphasi zi ng t he
ecol ogi cal approach i n under st andi ng bot h chi | dren and fam | ies. Bronfenbrenner defi nes t he ecol -
ogy of human devel oprent as “...the scientific study of the progressive, nutual acconmodati on
bet ween an acti ve, grow ng human bei ng and t he changi ng properties of the i medi ate settingsin
whi ch t he devel opi ng personlives, as this processis affectedby rel ati ons between t hose setti ngs,
and by the | arger contexts inwhi chthe settings are enbedded” (Bronfenbrenner, 1993, p. 7).

I n descri bi ng t he ecol ogi cal environnent for anindivi dual , Bronfenbrenner describedthree
| evel s: t he microsystem, t he mesosystem, and t he exosystem. Typi cal m crosystens for achild
woul d be t he hone, school , and peer group settings. The childis inpacted by his or her perception
or interpretationof theactivities, roles, andinterpersonal relationsthat occur i neach of these
m crosyst ens. These t hree conponents (activities, roles, interpersonal rel ations) forma Gestalt or
i nteracting behavior field(systen) inwhicha changein one conponent can affect the entire con-
figuration and produce a newmneani ng for the child.

Bronf enbrenner (1993, p. 22) defined t he mesosystem as fol | ows: “A mesosyst emconpri ses
theinterrel ati ons anong two or nore settings i nwhi chthe devel opi ng per son acti vel y parti ci pat es.
For achild...therel ations anong hone, school , and nei ghbor hood peer group; [for] an adul t, anong
famly, work, andsocial life.” The patternof interrel ati onshi ps among m crosystens for a childor
an adult caninfluence his or her perceptions and behavi or w t hi n any of the settings where he or
sheis presently | ocat ed.

The exosystem”...referstoone or nore settingsthat do not i nvol vet he devel opi hg per son as
an active participant, but i nwhi chevents occur that affect, or are af f ect ed by, what happensinthe
setting containi ngthe devel opi ng person.” For a child, these exosystens m ght i ncl ude wor kpl aces



of the parent(s), school board deci sions that affect the child, or asibling s network of friends.
Final ly, the source of influence nost renote froma child s imredi ate experienceis the array of
attitudes, practices, and convictions shared t hroughout soci ety at | arge. Thi s macrosystemi s com
posed of the cultural mlieu andincludes mcrosystens and the interactions anmong t hemand
exosyst ens.

It isasinplenatter toexpand Bronfenbrenner’ s descriptions of the ecol ogy of an i ndi vi dual
tofamlies. Infact, Beatrice Paol ucci (Paol ucci, Hall & Axi nn, 1977), of Mchi gan St at e Lhi versity,
devel oped an ecosystemnodel for famlies simlar to Bronfenbrenner’s, wththe key concept bei ng
famly menbers’ interactionw thparts of the ecosystem She descri bed t he near environment for
famlies as that part of the environnment physically, psychol ogi cally, and socially cl osest tothe
famly, e.g., the hone and the | ocal community, whi chwoul dincludefamly, friends, col | eagues, and
school mat es. e’ s house, cl ot hi ng, nei ghbor hood bui | di ngs, parks, etc. are exanpl es of t he human
bui It environnment that areinclose proxi mty. The soci ocul tural aspects of the environnent i ncl ude
t he presence of ot her human bei ngs, as wel | as abstract di nensi ons such as norns, aestheti c j udg-
nment s, | anguage, and custons. O stal environnents incl ude state and federal governnents. Near
envi ronment s provi de t he i mredi at e physi cal context and pri nary base for personal and famly
activities. Near and di stal environnentsinteract w th andinfl uence one anot her.

The fanm |y ecosyst emi s nade up of a coll ectivity of interdependent but i ndependent parts
wor ki ng t oget her t o achi eve a common pur pose. Each el ement is interrel ated and each affects t he
ot hers. The conti nuous exchanges and transacti ons anong t he el enent s (or gani sns, envi ronnents,
and fam |y organi zation) result i n change and adaptati onfor parts of the famly ecosystem One
nmust not only exam ne t he persons i nvol ved, but the conditions that surround them The famly
processes i nformati on fromits environnents and coordi nates the activities of fam |y menbers for
t he achi everrent of some conmmon goal by dividingthe tasks anong fam |y menbers and del egati ng
the authority and responsibility for seeingthat thesetasks are carriedout and fam |y purposes are
achi eved. The environnent i sthe sourceof famlyresourcesthat isvital tofamlysurvival. Famly
organi zation transforns resources intouseful forns for famly consunption. By the way famlies
choose to sustai n and soci al i ze menbers, they hel pto definethe environnent, andinturnthe
envi ronnent enhances or limts the potential s for human devel oprrent .

Fromt hese descri ptions of famlies and ecosyst ens, we can see t hat under st andi ng t he be-
havi or and devel opnent of famliesis a conpl extask. Nolonger canwe resort to sinplistic, unidi-
rectional causes to explainhowfamlies function. W can see that mul tipl e environments i npact
famliesandfamlies inpact nultipleenvironnents. Fam |y needs and st rengt hs nust be consi der ed
inthe context of the society andthe ecosystem W nust beabletointerpret theseinteractionsif
we areto providefamlies wththe support they need.

Family Systems Theory

Cont enpor ary systens theori es about famlies are derived fromGeneral Systens Theory,
whichisbothatransdisciplinaryfieldof study anda theoretical franeworkinwhichvarious mcrol evel



appr oaches ar e known as “systens theories.” These theorists attenpt to expl ai nthe behavi or of
conpl ex, organi zed systens of all sorts, fromthernostatsto famlies. Systensthinkingis away of
| ooki ng at theworldinwhichobjectsareinterrelatedw th one anot her.

Characteristics of family systems. A key assunpti on fundanent al to nodern systens t heo-
riesisthat of holism, that i s, a systemmust be under st ood as a whol e and cannot be conpr ehended
by examningitsindividual partsinisolationfromone another--thewholeis greater thanthe sum
of itsparts. Inafamly, then, a systemis sonethi ng nore than parent(s) and child(ren). There are
properties and behavi ors of the systemthat do not derive fromthe conponent parts thensel ves
when consi dered i nisol ati on. Toget her, they energe fromtheir specific arrangenent i na parti cu-
| ar systemand fromthe transacti ons anong parts nmade possi bl e only by t hat arrangenent. These
are cal | ed emergents” because t hey energe only at the systemc | evel (Boss, et al., 1993).

Fam |y systens al soare self-reflexive; that i s, they havethe abilityto nakethensel ves and
t hei r own behavi or t he obj ect of exam nati on and the target of expl anati on, thereby establishing
goal s for thensel ves. This characteristicis what differentiates human fromnon- human syst ens.
Fam |y processes—fam |y functioning, fam |y commni cati on and transacti onal patterns, famly
conflict, separateness and connect edness anong nenbers, cohesion, integration, and adaptati on
t o change- - can be under st ood as t he product of the entire system shiftingthe prinmary focus anay
fromindividual fam |y menbers to rel ati onshi ps anong t he nmenbers. Fam |y systens al so have
subsystems, such as the narital subsystem one parent and one chi | d subsystem si bl i ng subsyst ens,
etc. Suprasystemswoul d definefamliesinrelationtotheir extended famlies, their racial and
et hni c subcul tures, their geographic regions, and the nati onal system Subsystems, systems, and
suprasystems cr eat e a hierarchy (Boss, et al ., 1993).

Changes i1n the structure of family systems. Mudifications inthe famly systemcan occur
t hrough | ear ni ng by t he system events such as popul ati on growt h or econom ¢ depr essi on, change
i n one menber of the famly system or through conpl et ed positive feedback loops. These changes
are processed by the entire famly systemrather than by a single fam |y nmenber. First order
changes in the fam |y systemare ninor structural changes anong t he systeni s conponent s t hat
m ght occur as a result of one nenber changi ng hi s or her behavi or w t hout conpl eti on of positive
feedback | oops. 1nthese cases, the systemitself does not change andi s vul nerabl eto “rel apses.”
Second- order changeis a ngjor, highlevel changethat resultsinalterationof theentiresystem
Thi s type of change i s nmuch nore dramati c and enduri ng, as when the entire systemis reorgani zed
i nto newtransactional patterns (Boss, et al ., 1993).

Basic concepts. The concept of boundary is a cruci al one i n systens thi nki ng. Boundaries are
enotional barriersthat protect and enhancetheintegrity of systens. Consi stent boundari es con-
tributeto functional systens. The boundary of a systemdefines t he systemand represents the
poi nt of contact between t he syst emand ot her syst ens and bet ween t he systemand i t s subsyst ens
and suprasystens. Boundaries al so nark the i nterface between t he systemand i ts envi ronnent,
whi chi s definedas everythingexternal tothe systemthat either directlyor indirectlytransacts
withit. Conpl etely inperneabl e boundari es are cl osed t o i nt er change f r omout si de t he syst emand
transparent or anor phous boundari es offer no i npedi ment to interchange between the system



andits environnment. Boundaries of all famly systens fall sonewher e bet ween conpl et e i nper re-
ability and conpl etetransparency; that is, all famly systensw Il fall al ong a conti nuumof open-
ness and cl osedness.

Fam | y systens t ake inputs and change t hemt o outputs. The degree and type of inputsis
rel ated t o t he degree of openness or cl osedness of the system There are rul es of transformation
that take pl aceinthe systemitsel f that governtheway i nputs are changedt o out puts. For exanpl e,
fam |y systens take i nputsinthe formof food, various goods and servi ces, infornationfrommany
sources, and so forth and produce out put i nthe formof behavi ors by fam |y nenbers, contri bu-
tionsinthe workpl ace, as wel|l as tangi bl e product s such as garbage. Soci al i zed chi | dren can be
vi ewed as an out put of afamly system

Feedback. A feedback loop is a pat h al ong whi ch i nformati on can be traced fromone poi nt
inasystem through one or nore other parts of the systemor its environnent, and back to t he
poi nt of origin. This systemi s capabl e of regul atingits own behavi or because i nformati onentering
theloopistransfornedandultimatel y fed back i ntotheloop. Oice established, the systemnai n-
tains a pattern of behavi or determ ned by one of two particul ar forns of feedback: positive or
negat i ve. Negative feedback loops operate to restore or nai ntai n equilibrium Wen any devi ati on
fromhoneost asi s occurs, the syst emresponds by enacti ng negati ve feedback to bri ng t he system
back to a state of equilibrium Negative feedback pl ays a very i nportant rol e i n achi evi ng and
maintainingthe stability of asystem Infamlies, negative feedback i s often seen when changei s
attenpted by one or afewfam |y nenbers. That is, onceafamly’ s honeostatic stateis established,
menbers will try tomaintaintheir transactional patterns sothey can nmaintaintheir sense of
bal ance, evenif that bal anceis dysfunctional. All negative feedback | oops functiontoreturna
famlyto“theway things were.” Therefore, theresistance of the famlyto changethroughinter-
ventionw thasingleind vidual i s accountedfor by negati ve f eedback (Boss, et al ., 1993).

When devi ati on fromequi l i bri umor horreostasisis anplifiedrather thanreduced and nore
variationin the systemoccurs, a positive feedback loop has been conpl et ed. Syst ens dom nat ed by
negat i ve f eedback are characteri stical ly stabl e and honeostatic. Onthe ot her hand, famlies hi ghly
regul at ed by posi tive feedback may “run anway” w th newi deas or behavi ors i ntroduced as i nput s.
Such syst ens, doni nat ed by positive f eedback, shownore variability and, if unchecked, tendto be
unst abl e. Thus, heal thy fam|ies counter positive f eedback w t h negati ve f eedback.

Tensionis ever present i noneformor another inthe famly system Sonelevel of tensioni s
characteristicof and vital to systens. Wen tensi on occurs, fam|lies use one of three types of
strategies; strategi es of nai ntenanceto preservetherel ationshipof partsasis; strategi esof stress
t hat accent uat e and accel erat e t he t ensi on and occasi onal | y pushthe fam|ly' srel ati onshipof parts
intoconfusionandturnoil; or strategies of repair that offer thefamlyachancetonodifyitself in
order toremainalivabl e, workabl e system Amultitudeof different strategiesis potentially avail -
abletoafamlysystem Inorder to conpile a conprehensively conpl ete and detailed portrait of a
famly, one nust identifyand anal yzeits strategies.

(One additional concept i s key. Triangulation isthe tendency of a two-person enoti onal
subsyst emunder stresstorecruit athird personwho acts as a go- between and di srupts partners’



chroni c patterns of relatingto eachother (Boss, et al., 1993).

Application of family systems theory. It i s easy t o see t he commonal ti es bet ween ecol ogi cal
nodel s of studyi ng/working with famlies and systens approaches. Both recogni ze t he i nport ance
of near and di stant environments on the ways fam |y nmenbers function and rel ate t o one anot her .
Bot h recogni ze t hat rel ati onshi ps and behavi or s ar e conpl ex and al nost never tiedto a singl e cause
or event. Bothrecognizethat thetarget of interventionincludestheentiresystemandits ecosys-
tem Systens theory hel ps us t o under st and t he conpl exi ty of subsystens, systens, and suprasyst ens
andtheintricate nature of each part. Mre and nore fam |y t herapi sts ar e enpl oyi ng bot h ecol ogi -
cal and syst ens approaches i nunderstandinga famly’ s rul es, boundari es, transactional systens,
and strategies for deal i ngw thtension.

The concept s descri bed i n t hese approaches can be quite useful inworkingw thfamlies of
childrenw t h devel opnent al del ays and/ or di sabilities. Professional scanidentifyeachfamly’ s sub-
syst ens and supr asyst ens, ascertai nthe degree of openness or cl osedness, observe for evi dence of
posi ti ve and negat i ve f eedback, beconefamliar withthe strategiesfamliesusetodeal withten-
sion, and note both first-order and second-order change. Usi ng a syst ens approach i s uni quel y
appropriatefor afamly-centeredphil osophyinearlyinterventionsincethetarget for intervention
isthefam|y systemrather thanthe child.

Fam |y Systens Theory provi des us wi t h i ncreased know edge about what factors nay i nfl u-
enceafamly' s (and child s) Quality of Life, Membership, and Personal Sense of Competence. The
Performance competence Framework enhances t he appl i cati on of Fam |y Systens Theory and Prac-
tice by providinginsight i ntowhat are key i ssues for individualsw thinthefamly system The
Framework assi sts inidentifyingwhat i s supporting an indivi dual s perfornance (behavi or) and
what i s conprom singthat performance. Seriousthreatstoconfort and safety bothto the child,
fam |y nenber or famly systemw || result in specific responses bot h negative and positive. It is
under st andi ng t hat confort and safety i s threatened that all ows us to consider and respond i n
ways t hat support the positive stabilizationof child, faml|y menber and fam |y system It also
encour ages us not to provideinputs or i nterventions inways that do not support or enhance t he
Quality of Life, Membership, and Personal Sense of Competence of children and famli es.

Wien fanm | i es are st udi ed and under st ood as syst ens, intervention servi ces can be desi gned
and i npl enent ed t hat enhance t he Quality of Life, security of Membership and Personal Sense of
Competence of each fam |y nenber. Using the systens approach, all naj or environmental influ-
ences on t he devel opi ng chi | d can cone t oget her col | aborati vel y t o enhance each chil d' s | evel of
performance and conpet ence.



Inanobileall the pieces, nonatter what size or shape, can be
grouped t oget her i n bal ance by shorteni ng or | engt heni ngt he
strings attached, or rearrangi ngthe di stance bet ween t he pi eces.
Soitiswithafamly. Noneof thefamly menbersisidentical to
any other; theyareall different andat different | evel s of grow h.
As inanobile, youcant arrange one wi thout thinking of the
other...[T]hestrings are...rul es and communi cati on patterns.

Satir, 1972, pp. 119-120

! Developed and adopted by New Mexico’s House Memorial 5 Task Force on Children and Families and the Coalition for Children.
1990.



